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Spring 1 
N/C coverage- changes within living memory. Where appropriate, these should be used to 

reveal aspects of change in national life 
How am I making history? What positive changes can I bring? 

Summer 1 (Leadership and Voice) 
N/C coverage- Changes within living memory. Where appropriate, these should be 

used to reveal aspects of change in national life. 
What is a Monarch? 

Summer 2 (Travel and education) 
N/C coverage- The lives of significant individuals in the past who have contributed 

to national and international achievements. 
How have explorers changed the world? 

 

Pre – unit assessment 

Lesson 1:   What is my history? 
Objective: To develop an understanding of personal chronology. 
Disciplinary knowledge: similarities and differences 
Substantive concept: achievements and follies of mankind 
Vocabulary: now, present, past, timeline, remember, event 
Adaptive teaching 
Pupils needing extra support: Order three photographs with adult support. 
Pupils working at greater depth: Children can order more than three photographs or 
draw a picture of an event in living memory and add this to their timeline. They may add 
words to their timeline. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: ordering three photographs 
correctly on a simple timeline and using the vocabulary before and after when talking 
about their timeline. 
Pupils working at greater depth indicated by: ordering more than three photographs 
on a timeline and confidently using a range of vocabulary when talking about their 
timeline, including past and present. 
 
 

Pre – unit assessment 
Lesson 1:   What is a Monarch? 
Objective: to describe what a monarch is. 
Disciplinary knowledge: Historical interpretation 
Substantive concept: Power 
Vocabulary: armed forces, constitutional monarchy, government, Head of 
State, monarch, Parliament, rule 
Adaptive teaching 
Pupils needing extra support: Could use the Activity: Crown: support version 
which includes pre-drawn symbols to cut and stick.  
Pupils working at greater depth: Could explain what they think life would be 
like for a monarch; could consider what their favourite or least favourite royal 
duty would be. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: recalling that a monarch is 
a king or queen; explaining that recent monarchs in the UK do not have the 
power to make decisions alone; identifying some of the monarch’s roles. 
Pupils working at greater depth indicated by: identifying the current British 
monarch; reflecting on the roles of a monarch and how easy or difficult they 
may be. 

Pre – unit assessment 
Lesson 1:   What is an explorer? 
Objective: To know what an explorer is. 
Disciplinary knowledge: Historical interpretation 
Substantive concept: achievements and follies of mankind 
Vocabulary: beyond living memory, discovery, equipment, exploration, 
explorer, living memory, past, present, transport, timeline 
Adaptive teaching 
Pupils needing extra support: Should sequence three images of the 
explorers. 
Pupils working at greater depth: Could create the timeline on paper and 
write a sentence below each image to describe what they can see. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining what explorers 
do; naming equipment or transport an explorer would need and sequencing 
four photographs from different periods of time. 
Pupils working at greater depth indicated by: looking for clues in each 
image to sequence them; justifying where they have placed each explorer on 
the timeline. 
 

Lesson 2:  How Can I find out more about myself? 
Objective:   To learn about my history. 
Disciplinary knowledge: Historical Significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: remember, memory, past, present, timeline, now 
Recap: 
Adaptive teaching 

Pupils needing extra support: Provide the children with adult support to decide which 
three memories to include. 
Pupils working at greater depth: Children can draw or write more memories. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: talking about three memories, 
placing one memory on a timeline and explaining why memories are special. 
Pupils working at greater depth indicated by: writing about more than three 
memories, adding two memories to a timeline and explaining why these memories are 
special. 
 

Lesson 2:Who is our Monarch today? 
Objective: To explain why coronations take place. 
Disciplinary knowledge: Historical significance 
Substantive concept: Power 
Vocabulary: anointing, Archbishop of Canterbury, ceremony, coronation, crowning, 
investing, oath, orb, procession, sceptre 
Recap: 
Adaptive teaching 

Pupils needing extra support: Could be given one part of the ceremony to 
act out. 
Pupils working at greater depth: Could be tapped on their shoulders to 
instruct them to explain how their character feels when acting out the 
coronation. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining that a king or 
queen is crowned in a special ceremony called a coronation; naming some of 
the main steps in the coronation ceremony; explaining the use of special 
objects in the coronation.  
Pupils working at greater depth indicated by: describing some of the main 
steps in the coronation ceremony; explaining how a king or queen might feel 
during the coronation. 
 

Lesson 2:  Where have explorers travelled and when? 
Objective: To recognise the achievements of different explorers. 
Disciplinary knowledge: historical significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: achievement, beyond living memory, discovery, explorer, living 
memory, solo, timeline, transport, voyage, yacht 
Recap: 
Adaptive teaching 
Pupils needing extra support: describe an explorer orally using a device 
Pupils working at greater depth: describe the achievements of two 
explorers and begin to recognise some similarities and differences. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: naming important 
explorers; identifying where they travelled and explaining the achievements of 
one explorer. 
Pupils working at greater depth indicated by: explaining different 
explorations; beginning to make comparisons. 
 

Lesson 3:How are special events remembered? 
Objective:  To explore how we remember events. 
Disciplinary knowledge: Historical Significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: significant, celebrate, celebration, remember, memory, event 

Recap: 

Lesson 3: How did Queen Victoria become Queen of England? 
Objective:   To explain how Queen Victoria became Queen of England 
Disciplinary knowledge: sources of evidence 
Substantive concept: Power 
Vocabulary: monarchy, Victorian, nobility, succession, George IV, constitutional 
monarchy 

Lesson 3: Who was Christopher Columbus and what did he do? 
Objective: To record events on a timeline. 
Disciplinary knowledge: sources of evidence 
Substantive concept: achievements and follies of mankind 
Vocabulary: achievement, beyond living memory, explorer, timeline, voyage 
Recap: 
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Adaptive teaching 
Pupils needing extra support: Can use the Activity: How do I celebrate my birthday? 
(support version). 
Pupils working at greater depth: Can explain the similarities and differences between 
how birthdays are celebrated. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: naming four events that they 
celebrate throughout the year (e.g. birthdays, religious festivals,  Bonfire Night, New 
Year’s Eve) and thinking of three ways they celebrate their birthday. 
Pupils working at greater depth indicated by: comparing similarities and differences 
between the way they celebrate special events and how others celebrate. 
 

Recap: 
Adaptive teaching 
Pupils needing extra support: complete the family tree with adult support. 
Pupils working at greater depth: consider other ways of becoming a monarch. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: an understanding that Kings and 
Queens can take the throne by succession. 
Pupils working at greater depth indicated by: to know that succession is not the 
only way to become monarch.  
 

Adaptive teaching 

Pupils needing extra support: Could be provided with three images to 
sequence; should sequence the images and glue these on the timeline. 
 
Pupils working at greater depth: Should tell the story by giving a sentence 
for each drawing on the timeline; could explain why they think the events they 
have chosen are the most important and what they think was good and bad 
about Christopher Columbus’ voyage. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: selecting the most 
important events in a historical story; sequencing events on a timeline and 
using this to retell the story. 
Pupils working at greater depth indicated by: explaining why certain 
events are the most important and giving their point of view on Christopher 
Columbus’ voyage. 
 

Lesson 4:What was it like for children in the past? 
Objective: To find out what childhood was like for our parents and grandparents. 
Disciplinary knowledge: change and continuity 
Substantive concept: achievements and follies of mankind 
Vocabulary: childhood, parent, grandparent, family, remember, living memory, past, present, 
now 
Recap: 
Adaptive teaching 

Pupils needing extra support: Support the children with question prompts – what, 
where, how etc. 
Pupils working at greater depth: Ask the children to explain how their childhood 
compares to that of the visitor or the childhood shown on the video. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: asking one question about 
childhood in the past and making one comparison between the past and life now.  
Pupils working at greater depth indicated by: asking two questions about childhood 
in the past and beginning to recognise similarities and differences between the past and 
life now. 
 

Lesson 4: What changes did Queen Victorian make during her reign? 
Objective:   To identify the changes Queen Victoria made during her reign and the 
impact they had. 
Disciplinary knowledge: change and continuity 
Substantive concept: Power 
Vocabulary: Victorian era, change, effect, significant 
Recap: 
Adaptive teaching 
Pupils needing extra support: using photograph prompts, complete cause and 
effect map with adult support. 
Pupils working at greater depth: consider the impact of the changes made. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: to identify at least 2 changes that 
happened during the Victorian era. 
Pupils working at greater depth indicated by: to identify how these changes 
impacted life. 
 

Lesson 4: Who was Matthew Henson and what did he do? 
Objective:   To use photographs to find out about the past. 
Disciplinary knowledge: sources of evidence 
Substantive concept: achievements and follies of mankind 
Vocabulary: achievement, beyond living memory, explorer, North Pole, timeline, 

voyage 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could be scribed for or record keywords for 
their drawing. 
 
Pupils working at greater depth: think about what the people or person is 
thinking; could write a sentence in a speech bubble for more than one image. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: describing what they can 
see in a photograph, making inferences about what a person in an image 
could be saying and asking questions to further their understanding. 
Pupils working at greater depth indicated by: explaining what they can 
understand from a photograph and making inferences about what a person in 
a photograph may be thinking and saying. 
 

Lesson 5:What have I learnt about childhood in the past? 
Objective:  to compare childhood now with childhood in the past. 
Disciplinary knowledge: similarities and differences 
Substantive concept: achievements and follies of mankind 
Vocabulary: past, present, similar, different, living memory, change, lifetime 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could work in a guided group and add their ideas to 
Activity: Similarities and differences – A3 (support version). 
Pupils working at greater depth: Should think  independently of a range of similarities 
and differences. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: knowing one similarity and one 
difference between childhood now and in the past. 
Pupils working at greater depth indicated by: knowing a range of similarities and 
differences between childhood now and in the past. 
 

Lesson 5: What was it like to be a Monarch in the past? 
Objective:   To suggest what a monarch was like in the past. 
Disciplinary knowledge: change and continuity 
Substantive concept: Power 
Vocabulary: monarchy, Victorian, nobility, succession, George IV 
Recap: 
Adaptive teaching 

Pupils needing extra support: Could use the images on the Presentation: 
The coronation from Lesson 2 when designing the next part of the Bayeux 
tapestry. 
Pupils working at greater depth: Should add their own words to the zone of 
relevance; could design a Bayeux Tapestry for today’s monarch (this could be 
King Charles III’s Coronation) and add labels to describe today’s monarchy. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: describing characteristics of 
the monarchy in the past; identifying that the monarchy has changed over time; 
making comparisons between past and present monarchy. 

Lesson 5: How has exploration changed? 
Objective:   To use photographs to recognise changes and similarities 
(continuities) over time. 
Disciplinary knowledge: historical interpretation 
Substantive concept: achievements and follies of mankind 
Vocabulary: determination, different, explorer, past, present, qualities, 
resilience, similar 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could circle similarities (continuities) and 
changes in the images; could orally describe continuities and changes. 
Pupils working at greater depth: Should be encouraged to think of 
similarities (continuities) and changes that cannot be seen in the images. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: comparing images from 
different time periods and understanding that some things change over time 
and some things stay the same over time. 
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Pupils working at greater depth indicated by: considering why the 
monarchy today rules differently from the monarchy in the past; identifying 
similarities and differences. 
 

Pupils working at greater depth indicated by: explaining reasons why there 
are continuities and changes between time periods and making comparisons 
outside of what can be seen in an image. 
 

Lesson 6: How am I making history? What difference can I make?  
Objective: To identify that some things change and some things stay the same.  
Disciplinary knowledge: change and continuity 
Substantive concept: achievements and follies of mankind 
Vocabulary: time capsule, past, present, future 
Recap: 
Adaptive teaching 

Pupils needing extra support: Use Activity: Time capsule (support version). 
 
Pupils working at greater depth: Add a sentence about themselves to one of the 
boxes on Activity: Time capsule. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: an understanding that their contributions 
to the time capsule will be seen in the future. 
Pupils working at greater depth indicated by: an understanding that people in the future 
will look at the time capsule and the time when they are making it will then be part of the past. 
 

Lesson 6: What is a well-dressing? (Local historical event) 
Objective:   To recognise the significance of a well-dressing. 
Disciplinary knowledge: sources of evidence 
Substantive concept: Power 
Vocabulary: decoration, spring, wells, tradition 
Recap: 
 
*Walk to see the well and preparations. 

Lesson 6: How do we remember these explorers? 
Objective:   To describe the significance of some people and events within history. 
Disciplinary knowledge: Historical significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: coat of arms, event, historical significance, remember 
Recap: 

Adaptive teaching 
Pupils needing extra support: Should be provided with an explorer to focus 
on. 
Pupils working at greater depth: Could explain the most significant event for 
their chosen explorer. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: describing why an explorer 
is significant; how they impacted events or people’s ideas and presenting 
significant people using a coat of arms. 
Pupils working at greater depth indicated by: explaining how a person or 
event becomes significant; highlighting the changes to events or people’s 
ideas as a result of explorers and explaining what the most significant event 
was for an explorer. 
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Autumn 2 (Shelter) 
N/C coverage- events beyond living memory that are significant nationally or globally 

[for example, the Great Fire of London 
What did we learn from the Great Fire of London? 

Spring 1 (Peace) 
N/C coverage- the lives of significant individuals in the past who have contributed to 
national and international achievements. Some should be used to compare aspects 

of life in different periods 
Why do remember Florence Nightingale and Mary Seacole? 

Summer 1 (Leadership and Voice) 
N/C coverage- significant historical events, people and places in their own locality 

What did Clarice Cliff do for the pottery industry? 

Pre – unit assessment 
Lesson 1:How can we work out why the Great Fire started? 
Objective: To use historical sources to learn how the Great fire started. 
Disciplinary knowledge: sources of evidence 
Substantive concept: achievements and follies of mankind 
Vocabulary: enquiry, century, sources, maps 
Adaptive teaching 
Pupils needing extra support: p  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Pre – unit assessment 
Lesson 1:   Why do we think Florence Nightingale is remembered? 
Objective: to understand why some people are historically significant. 
Disciplinary knowledge: historical significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: then, next, after, before, during, two years later 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Pre – unit assessment 
Lesson 1:   Who was Clarice Cliff? 
Objective: To find out when and where Clarice Cliff lived and what her early life was like. 
Disciplinary knowledge: change and continuity 
Substantive concept: achievements and follies of mankind 
Vocabulary: Potteries, 20th century, foundry, pottery, glider, sculpture 
Adaptive teaching 
Pupils needing extra support: photo prompts to support discussion and adult support for 
recording. 
Pupils working at greater depth: could think of their own questions to find out more about 
Clarice and her life. Use secondary sources to find out more.  
Assessing progress and understanding 
Pupils with secure understanding indicated by: to identify when and where Clarice Cliff 
was born and discuss what her early life was like. 
Pupils working at greater depth indicated by: ask historically valid questions to find out 
more about Clarice and her life or find out more using books. 
 

Lesson 2:  What happened during the Great Fire and how do we know? 
Objective: To understand the events of the Great Fire of London.   
Disciplinary knowledge: Change and continuity (chronology) 
Substantive concept: achievements and follies of mankind 
Vocabulary: diary, pitch, tar 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 2: Why did Florence place herself in such danger by going to the Crimea? 
Objective: To give valid reasons why Florence went to the Crimea 
Disciplinary knowledge: cause and consequence 
Substantive concept: achievements and follies of mankind 
Vocabulary: early life, Crimean, Sir Sidney Herbert 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 2:  What did Clairce Cliff achieve during her working life? 
Objective: To learn about Clarice’s Cliff’s achievements 
Disciplinary knowledge: historical significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: figurines, enamel, defective, glaze, Bizarre, Art Deco, ceramic, ceramicists 
Recap: 
Adaptive teaching 
Pupils needing extra support:  discussion with an adult using picture prompts. 
Pupils working at greater depth: could identify the impact of Clarice NOT having 
achieved their chosen achievement. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: to explain 2 of Clarice’s achievements. 
Pupils working at greater depth indicated by: consider the impact had she have not 
achieved. 
 

Lesson 3: Why did the fire spread so quickly? 
Objective: To explain why the fire spread so quickly using key facts. 
Disciplinary knowledge: Historical interpretation 
Substantive concept: achievements and follies of mankind 
Vocabulary: thatch, version, narrow, article, inhabitats, diffusion, laminatable, 
formented, vastness, timber 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 3: What did Florence do to improve the lives of the soldiers when she 
arrived in the Crimea and what was her greatest achievement? 
Objective: To identify the changes Florence made to the soldiers in the Crimea. 
Disciplinary knowledge: change and continuity 
Substantive concept: achievements and follies of mankind 
Vocabulary: cleanliness, improvements, achievement, significant, impact 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 3: What did Clarice do for the Pottery Industry? 
Objective:   To find out how Clarice influenced the Pottery Industry. 
Disciplinary knowledge: cause and consequence 
Substantive concept: achievements and follies of mankind 
Vocabulary: Victorians, ware, decorators, Bizarre girls, centenary, influncer 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying 3 things that Clarice 
changed the pottery industry and the impact of these changes. 
Pupils working at greater depth indicated by: identifying what would be different now if 
she hadn’t made these changes? 
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Lesson 4: Could more have been done to slow the spread of the fire? 
Objective:To look at different sources to see if more could have been done to slow 
the fire.   
Disciplinary knowledge: sources of evidence 
Substantive concept: achievements and follies of mankind 
Vocabulary: King Charles, gunpower, Thomas Bludworth, fire hooks, leather 
buckets, fire squirts 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 

Lesson 4: How do we know so much about Florence Nightingale when she lived so 
long ago? 
Objective: To use evidence from sources to find out about the past. 
Disciplinary knowledge: sources of evidence 
Substantive concept: achievements and follies of mankind 
Vocabulary: Letters, Photographs, Paintings, Drawings, Oral sources, Objects, 
Newspapers, Maps 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 4: What was it like to work in the pottery industry in the 1900’s? 
Objective:   To find out about the different jobs within the pottery industry. 
Disciplinary knowledge: similarity and difference 
Substantive concept: achievements and follies of mankind 
Vocabulary:  
Recap: 
Adaptive teaching 
Pupils needing extra support: photo prompts for the 3 specified jobs available and adult 
support. 
Pupils working at greater depth: could chose a job and justify their choice using 
evidence to support their choice. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: can describe 3 of the jobs available in 
the factories including who would do those jobs and a hazard of the job. 
Pupils working at greater depth indicated by: identify which job they would like and 
justify their response using plausible evidence to support their decision. 
 

Lesson 5: How did people manage to live through the Great Fire? 
Objective:   To know the impact the fire had on society. 
Disciplinary knowledge: Historical significance 
Substantive concept: achievements and follies of mankind 
Vocabulary: barges, kindled, canvas 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 5: Who was Mary Seacole and what did she do? 
Objective: to explain what Mary Seacole did and the reasons why. 
Disciplinary knowledge: cause and consequence 
Substantive concept: achievements and follies of mankind 
Vocabulary: racism, doctress, herbal remedies, forgotten, restored 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 5: What has become of the Pottery Industry today? (Links to trip to Middleport 
Pottey Museum) 
Objective: To learn how the pottery industry has changed over time. 
Disciplinary knowledge: change and continuity 
Substantive concept: achievements and follies of mankind 
Vocabulary: efficient production processes, tissue wrapping, printing process, improved 
working conditions, HRH The Prince of Wales trust and his involvement, King’s foundation 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 6: How shall we rebuild London after the Great Fire? 
Objective:   To consolidate their understanding of the causes of the Great Fire by 
attempting to re-design London 
Disciplinary knowledge: cause and consequence 
Substantive concept: achievements and follies of mankind 
Vocabulary: prohibited, insurance, law 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 6: Florence or Mary? Whose statue should stand at St Thomas’ hospital? 
Objective:   to consider individuals achievements and inventions to decide who is 
more historically significant.  
Disciplinary knowledge: historical interpretation 
Substantive concept: achievements and follies of mankind 
Vocabulary: : Statue, pioneer, modernisation, impact, generalised 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
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Autumn 2 
N/C content: changes in Britain from the Stone Age to the Iron Age. 

Homes, houses and communities through the ages. What can we learn from the 
prehistoric past?(British History) 

Spring 1 
N/C content: The Roman Empire and its impact on Britain 

Were Romans a force for good?(British History) 

Summer 1 
N/C content:  Britain’s settlement by Anglo-Saxons and Scots 

Did the Anglo- Saxons build on the Romans? 
(British History) 

Lesson 1:    How long ago did Prehistoric man live? 
Objective: To recognise that prehistory was a long time ago and was the 

beginning of the history of mankind. 
Disciplinary knowledge: change and continuity 
Substantive knowledge: chronology 
Vocabulary:Stone Age, BC, AD, prehistory,  Ancient Egypt, Ancient Greece,  
Romans,  Anglo-Saxons, Vikings, Tudors, Victorians, period 
Visit: Stone Age 
Adaptive teaching 
Pupils needing extra support: Could be supported in a small group by an adult 
asking them to record three important dates that they have studied in KS1 on a 
whiteboard. The children can then be supported to add a sticky note to the first 
piece of their toilet roll timeline 
Pupils working at greater depth: Challenge the children to research and add 
additional key information to the Prehistory part of the timeline. They could then 
explain the importance of the events to the rest of the group. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: understanding that prehistory 
was a long time ago Adaptive teaching Pupils needing extra support and 
accurately placing AD and BC on a timeline. 
Pupils working at greater depth indicated by: understanding that prehistory was 
a long time ago, placing AD and BC on a timeline accurately and correctly using 
the scale on the timeline. 
Pre – unit assessment 

Lesson 1:   Why did the Romans invade and settle in Britain? 
Objective: To understand why the Romans invaded Britain. 
Disciplinary knowledge: Cause and consequence 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: Empire, invasion, Romans, Celts, Julius Caesar, Emperor Claudius, enslaved, 
chronology, tin, togas, settlers 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support: Should use the word bank on Activity: Why did the Romans 
invade Britain? (support) to support them to explain why the Romans invaded Britain. 
Pupils working at greater depth: Could assess the impact of the Roman invasion on the 
Britons. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining the meaning of empire and 
invasion and understanding the chronology of the Roman invasion of Britain. 
Pupils working at greater depth indicated by: explaining the meanings of empire and 
invasion, explaining why the Romans invaded and assessing the impact it had on Britons. 
 

Lesson 1:   Who were the Anglo-Saxons and the Scots? 
Objective: To understand why the Anglo-Saxons invaded Britain. 
Disciplinary knowledge: cause and consequence 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: Angles, Saxons, Jutes, invasion, settlers, Britons, Romans, empire, longships 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support: Can identify three reasons for the Anglo-Saxons invading 
Britain on their mind maps. 
Pupils working at greater depth: Can use Activity: Writing home including reasons for the 
Anglo-Saxons’ arrival in Britain and identifying the most important reason. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining how the Britons felt when the 
Romans left Britain and suggesting reasons for the Anglo-Saxon invasion of Britain. 
Pupils working at greater depth indicated by: explaining how the Britons felt when the 
Romans left Britain, ranking the reasons for the Anglo-Saxon invasion of Britain by importance 
and identifying the consequences of the Anglo-Saxon invasion. 
 

Lesson 2:  What does Skara Brae tell us about life in the Stone Age? 
Objective:   To use archaeological evidence to learn about prehistoric houses. 
Disciplinary knowledge: Sources of evidence 
Substantive knowledge: invasion, settlement and migration 
Vocabulary:Palaeolithic, Mesolithic, Neolithic, Skara Brae, settlement, 
archaeological evidence,  evidence, limitations,  primary source, secondary source 
Adaptive teaching 
Pupils needing extra support: Could be asked to focus on one of the images in 
Activity: Skara Brae. They could focus on selecting one object to justify starting the 
sentence, ‘I think …. because …’. 
Pupils working at greater depth: These children could explain the differences 
between Activity: Skara Brae and the reconstruction of Skara Brae. They should 
understand that the evidence does not give all the answers 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying certainties and 
possibilities for the objects in the buildings. Explaining the limitations of 
archaeological evidence. 
Pupils working at greater depth indicated by: Pupils working at greater depth 
indicated by: identifying certainties and possibilities for the objects in the building, 
giving evidence to support the deductions they have made. Explaining the 
limitations of archaeological evidence. 
 

Lesson 2:   How did Britons respond to the Roman invasion? 
Objective: To create a visual interpretation of Boudicca. 
Disciplinary knowledge: Interpretation 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: Boudicca, King Prasutugus, tribes, Iceni, Cassius Dio, interpretation, primary 
source, secondary source, inference 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can list their observations of Boudicca on Activity: 
Representations of Boudicca, using one image of Boudicca. 
Pupils working at greater depth: Can provide evidence for their inferences about 
Boudicca’s personality and appearance using Activity: Drawing inferences about Boudicca 
(extension). 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying the consequences of the 
Roman invasion and creating an interpretation of Boudicca using various sources. 
Pupils working at greater depth indicated by: identifying the consequences of the 
Roman invasion, making inferences about Boudicca’s personality and creating an 
interpretation based on those inferences. 
 

Lesson 2:   How did the Anglo-Saxons settle in Britain? 
Objective: To identify the features of Anglo-Saxon settlements and how they changed from 
prehistoric times. 
Disciplinary knowledge: Change and continuity 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: settlement, wattle, daub, Northumbria, Mercia, Wessex Kent, East Anglia, hearth, 
cauldron, kingdom 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can identify features of the inside of an Anglo-Saxon house 
using Activity: Continuities and changes of houses (support). 
Pupils working at greater depth: Can write a brief explanation text outlining the effectiveness 
of wattle and daub. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: naming the key features of Anglo-Saxon 
settlements and identifying changes and continuities in settlements from prehistoric Britain. 
Pupils working at greater depth indicated by: identifying changes and continuities in 
settlements from prehistoric Britain and evaluating the effectiveness of the wattle and daub-
making process. 
 

Lesson 3:    Who was the Amesbury Archer? Lesson 3:   Why was the Roman army so successful? Lesson 3:   What does Sutton Hoo tell us about Anglo-Saxon life? 
Objective: To make inferences about who was buried at Sutton Hoo and Anglo-Saxon life. 
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Objective:  To use archaeological evidence to investigate the Bronze Age and 
explain the limitations of this evidence. 
Disciplinary knowledge: historical interpretation 
Substantive knowledge: achievements and follies of mankind 
Vocabulary: Amesbury Archer, Archaeological evidence, Stonehenge,  evidence, 
artefacts, deduction, flint 
Adaptive teaching 
Pupils needing extra support: Give these children just one object focusing on 
making deductions about the Archer from this object. 
Pupils working at greater depth: Could identify unanswered questions they still 
have about the Archer after investigating each object. This shows the limitations of 
archaeological evidence. They could consider the types of evidence needed to 
answer questions 
Assessing progress and understanding 
Pupils with secure understanding indicated by: using artefacts to make 
deductions about the Archer’s life. Identify the types of information that they do not 
have for the Bronze Age. 
Pupils working at greater depth indicated by: using artefacts, they make 
deductions about the Archer’s life suggesting further questions to be investigated. 
Identifying the limitations of archaeological evidence for the Bronze Age, and 
suggesting the types of sources needed to answer these. 
Recap 

Objective: use secondary sources to understand the significance of the equipment, in the 
success of the Roman Army. 
Can substitute with trip to Chester   
Disciplinary knowledge: historical significance 
Substantive knowledge: achievements and follies of mankind 
Vocabulary: Picts, Pilum, galea, armour, scutum, caligae, tunic, gladius, legionary 
Recap 
Adaptive teaching 
Pupils needing extra support: Can use Activity: Roman soldier (support) which provides a 
word bank for the soldier’s equipment. 
Pupils working at greater depth:  Can create a written explanation of how the soldier’s 
equipment protected him. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining why the Romans needed a 
powerful army and identifying a soldier’s equipment. 
Pupils working at greater depth indicated by: explaining why the Romans needed a 
powerful army, identifying a soldier’s equipment and explaining why specific materials were 
selected for making the equipment. 
: 

Disciplinary knowledge:  Historical interpretation 
Substantive knowledge: civilisation 
Vocabulary: Sutton Hoo, Edith Pretty, Raedwald, inferences, burial mound, sceptre, gilt, garnet 
Recap: 
Adaptive teaching 
Pupils needing extra support: can focus on making deductions about Anglo-Saxon life using 
the Activity: Researching artefacts (support). 
Pupils working at greater depth: can evaluate the significance of the Sutton Hoo discoveries. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: making inferences about artefacts; predicting 
who was buried at Sutton Hoo; providing supporting evidence. 
Pupils working at greater depth indicated by: making inferences about artefacts and 
explaining the importance of Sutton Hoo. 
 

Lesson 4:    How did bronze change life in the Stone Age? 
Objective:  To explain how bronze transformed prehistoric life. 
Disciplinary knowledge: Similarities and differences 
Substantive knowledge: civilisation 
Vocabulary: Duration, similarities, differences, bronze, copper, tin 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could circle on Activity: Stone Age hunters and 
Activity: Bronze Age farming, the different ways people in the Stone Age found 
food and the different ways people in the Bronze Age lived 
Pupils working at greater depth:Could compare the way people found food in the 
Bronze Age with today and identify similarities and differences 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining how bronze was 
better than stone and how it transformed farming. 
Pupils working at greater depth indicated by explaining how bronze was better 
than stone and how it transformed farming. Identifying the similarities and 
differences between the Stone Age and Bronze Age. 
 

Lesson 4:   Why was the Roman army so successful? 
Objective: use secondary sources to understand the significance of training, in the success 
of the Roman Army. 
Disciplinary knowledge: historical significance  
Substantive knowledge: achievements and follies of mankind 
Vocabulary: legion, legatus, cohort, century, centurion, contubernium, formation, testudo 
(tortoise), wedge 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can use the illustrations of the formations on Activity: 
Roman army formations to support. 
Pupils working at greater depth: Could create a presentation to explain how the Roman 
army was so effective. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining how the Roman army was 
organised and performing simple manoeuvres and drills. 
Pupils working at greater depth indicated by: explaining how the Roman army was 
organised and explaining why the Roman army was successful. 
 

Lesson 4:   How did Christianity arrive in Britain? 
Objective: To understand how Anglo-Saxons converted to Christianity. 
Disciplinary knowledge: cause and consequence 
Substantive knowledge: Beliefs 
Vocabulary: Missionary, Christianity, convert, paganism, monastery, Columba, Iona, Augustine, 
Aidan, Pope Lindisfarne 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can use the Activity: Stained glass window (support) and 
research key information on Saint Augustine. 
Pupils working at greater depth: Can add symbols to their stained glass window which 
represent the saint and annotate the drawing explaining why these symbols have been selected. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: understanding how Anglo-Saxon beliefs 
changed and explaining how missionaries spread Christianity. 
Pupils working at greater depth indicated by: explaining how a missionary spread 
Christianity and selecting symbols to represent them. 
 

Lesson 5:    How did trade change the Iron Age? 
Objective:  To understand the importance of trade during the Iron Age. 
Disciplinary knowledge: Significance 
Substantive knowledge: trade 
Vocabulary: trade, import, export, goods, barter, Bronze, Age, trading, goods, 
Roman Empire 
Recap:  
Adaptive teaching 
Pupils needing extra support: Could collect five items instead of ten. This group 
could use Activity: Would you survive? with an adult to support. 
Pupils working at greater depth: Could be asked to explain why bartering was so 
difficult during the Wrap up activity, and record evidence to explain this during 
Activity: Would you survive 
Assessing progress and understanding 
Pupils with secure understanding indicated by: 
explaining how trade increased during the Iron Age and why coins were needed. 

Lesson 5:   What do artefacts tell us about life in Roman times? 
Objective: To make inferences about life in Roman times. 
Disciplinary knowledge: Sources of evidence 
Substantive knowledge: civilisation 
Vocabulary: Artefact, observation, deduction, tablet 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can focus on making observations about what the artefacts 
were used for. 
Pupils working at greater depth: Can create a museum guide for an artefact using 
Activity: Artefact guide. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: making reasoned observations about an 
artefact. 
Pupils working at greater depth indicated by: making observations about an artefact and 
using them to make deductions about Roman life. 

Lesson 5:   Was King Alfred really great? 
Objective: To create an interpretation of Alfred the Great. 
Disciplinary knowledge: Historical interpretation 
Substantive knowledge: Power 
Vocabulary: Missionaries, Vikings, Lindisfarne, Alfred the Great, Battle of Edington, Wessex, 
Danelaw, Guthrum, The Great Heathen Army 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can use Activity: Speech bubbles (support) to focus on two 
events with the support of a word bank. 
Pupils working at greater depth: Can analyse the differences in interpretations about King 
Alfred the Great and explain why there are different interpretations. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: understanding the threat the Vikings posed 
to the Anglo-Saxons and creating an interpretation of Alfred the Great. 
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Pupils working at greater depth indicated by: 
explaining how trade increased during the Iron Age and which items were imported 
and exported to mainland Europe; explaining why coins were introduced, 
highlighting common problems with bartering and exchanging items. 

 Pupils working at greater depth indicated by: analysing the differences in interpretations 
about King Alfred the Great and justifying whether he was a great king. 

Lesson 6:    What changed between the Stone Age and the Iron Age? 
Objective:   To compare settlements in the Neolithic and Iron Age. 
Disciplinary knowledge: Change and continuity 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: Change, continuity, king or chief, reconstruction 
End of unit assessment 
Adaptive teaching 
Pupils needing extra support: Could identify changes by circling them in one 
colour on Activity: Iron Age reconstruction and using a different colour to circle 
things that remain the same. 
Pupils working at greater depth: Should identify why change has taken place 
and why some items have remained the same. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying changes and 
continuities between the Neolithic and Iron Age periods. Explaining in which period 
they would prefer to have lived in and providing evidence for their choice. 
Pupils working at greater depth indicated by: identifying changes and 
continuities between the Neolithic and Iron Age periods and explaining reasons for 
change taking place. Explaining in which period they would prefer to have lived in, 
providing evidence for their choice. 
 

Lesson 6:   How did the Romans change modern Britain? 
Objective: To identify the Roman legacy in Britain. 
Disciplinary knowledge: Change and continuity 
Substantive knowledge: achievements and follies of mankind 
Vocabulary: legacy, aqueduct, state, government, legal system 
End of unit assessment  
Adaptive teaching 
Pupils needing extra support: Can order the Roman legacies by significance. 
Pupils working at greater depth: Can create a poster explaining the ways in which the 
Romans changed Britain. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining the meaning of legacy, 
identifying and explaining how the Romans changed Britain. 
Pupils working at greater depth indicated by:  explaining the meaning of legacy, 
identifying how the Romans changed Britain and ordering legacies by their significance. 
 

Lesson 6:   How did Anglo-Saxon rule end? 
Objective: To understand how Anglo-Saxon rule ended. 
Disciplinary knowledge: significance 
Substantive knowledge: Power 
Vocabulary: William of Normandy, Harald Hardrada, Harold Godwinson, Earl of Wessex, Edgar 
Aethling, oath, exile, claimant, Wessex, Normandy, Witan, successor 
End of unit assessment 
Adaptive teaching 
Pupils needing extra support: Could rank the nine qualities of a king listed in the Attention 
grabber; could choose the top three qualities of a king from the list on the board and explain 
their reasons; could use the Activity: The claimants to the throne: support version. 
Pupils working at greater depth: Could choose their own qualities of a king to rank in the 
Attention grabber; could create an information poster advertising the leadership credentials of 
their selected contender for the English throne. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying the qualities a leader needs and 
understanding the candidates’ claims to the English throne. 
Pupils working at greater depth indicated by: understanding the candidates’ claims to the 
English throne; selecting the best candidate and explaining their suitability. 
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Spring 1 
N/C content: the Viking and Anglo-Saxon struggle for the Kingdom of 

England to the time of Edward the Confessor 
The Vikings- were they invaders or settlers? 

Summer 1 
N/C content:  The achievements of the earliest civilisations – an overview of where 
and when the first civilisations appeared and a depth study of one of the following: 

Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient 
China. 

How did ancient Egypt contribute to the world? 

Summer 2 
N/C content: a local history study 

How did Josiah Wedgwood inspire others? 
 

Lesson 1:    Who were the Vikings and why did they come to Britain? 
Objective: to explain when and why the Vikings came to Britain. 
Disciplinary knowledge:  cause and consequence 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: Anglo-Saxons, explorer, invader, raider, settler,  trader, Vikings 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support: Should use the Activity: Chronology cards: support 
version and sequence fewer events onto the Activity: Timeline: support version. 
Pupils working at greater depth: Could research additional dates and events to 
add to their timeline using a device. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: : identifying the different 
reasons for migrating to Britain; sorting events according to their significance; 
explaining where the Vikings came from and why they came to Britain. 
Pupils working at greater depth indicated by: explaining why some events were 
more significant than others; recognising that the Vikings travelled to and lived in 
many areas. 
 

Lesson 1:     
Objective: Who were the earliest civilisations? 
Disciplinary knowledge:  
Substantive knowledge: chronology 
Vocabulary: civilisation, ancient, city state, influence, domesticate, animal husbandry, 
region, river system, tribe 
Adaptive teaching 
Pupils needing extra support: use picture clues as a prompt to explain the 4 important 
factors needed for the growth of a civilisation. 
Pupils working at greater depth: could explain how lack of these factors stops the 
civilisation from growing  
Assessing progress and understanding 
Pupils with secure understanding indicated by: naming ancient civilisations and 
identifying what was important for their ability to succeed and advance as a civilisation. 
Pupils working at greater depth indicated by: identify the effects that not having these 
important factors could have. E.g no surplus food=only a small amount of people can be fed 
and maintained therefore the population can not increase. 
Pre – unit assessment 

Lesson 1:    Who is Josiah Wedgwood? 
Objective: Place events of Josiah Wedgwood’s life on a timeline. 
Disciplinary knowledge: change and continuity 
Substantive concept:  
Vocabulary: pioneer, thrower, apprentice, small pox, glaze, earthenware, commissioned, 
Jasperware, memorial, abolitionist, slavery, medallion 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 2:  What do we know about the Vikings? 
Objective:   to identify the validity of a source. 
Disciplinary knowledge: sources of evidence 
Substantive knowledge: civilisation 
Vocabulary: Alcuin of York, Anglo-Saxon Chronicle, balanced, bias, inference, 
one-sided, Simeon of Durham, perspective, primary source, secondary source 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could use the Activity: Making inferences and 
match the quotations from the sources to their meaning. 
Pupils working at greater depth: Should be encouraged to identify any missing 
evidence in sources. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: making inferences from 
sources; explaining how sources can be biased; finding evidence within a source to 
support their reasoning. 
Pupils working at greater depth indicated by: identifying missing perspectives 
within sources; using evidence to explain their point of view. 

Lesson 2:    Who were the Egyptians and when did they live? 
Objective: To know when and where the ancient Egyptians lived. 
Disciplinary knowledge: change and continuity 
Substantive knowledge: Civilisation 
Vocabulary: civilisation, delta, Egypt, Late period, Lower Egypt, Middle Kingdom, New 
Kingdom, Old Kingdom, period, Ptolemaic period, Nile, Upper Egypt 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support: Could have fewer cards to sort in Activity: Timeline cards; 
could use the Activity: Timeline (support) or the Resource: Knowledge organiser to follow 
along during the timeline mat activity (optional). 
Pupils working at greater depth:  
Could add other concurrent civilisations to the timeline; could research important dates to 
add (for example, in BC 332, Alexander the Great conquered Egypt). 
Assessing progress and understanding:  
Pupils with secure understanding indicated by: identifying ancient civilisations; 
describing physical features of Egypt; sequencing the key periods in ancient Egypt. 
Pupils working at greater depth indicated by: identifying the benefits of Egypt’s physical 
features; creating proportionate bars on their timeline. 

Lesson 2:  Why is Josiah Wedgwood important in our local area? (Pottery) 
Objective: To identify the reasons why Josiah Wedgewood is considered the ‘Father of English 
Potters’. 
Disciplinary knowledge: cause and consequence 
Substantive concept: achievements and follies of mankind 
Vocabulary: pioneer, innovative, thrower, apprentice, small pox, glaze, earthenware, 
commissioned, quuen’s ware, Jasperware 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 3:    Were the Vikings traders or raiders? 
Objective:  To examine why trading was important to the Vikings. 
Disciplinary knowledge: cause and consequence 
Substantive knowledge: trade 
Vocabulary: Baghdad, barter, Birka, Constantinople, exchange, feathers and 
down, Hedeby, Jorvik, trade 
Recap: 
Adaptive teaching 
Pupils needing extra support: Should use the Activity: Category cards: support 
version where the children collect items from fewer categories. 

Lesson 3:  Who were the ancient Egyptian gods and goddesses? 
Objective:   To explain the importance of the Egyptian gods and goddesses. 
Disciplinary knowledge: similarity and difference 
Substantive knowledge: beliefs 
Vocabulary: Atum, creation story, Horus, Isis, Nun, Osiris, Ra, Sekhmet 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could use slide 3 to choose a symbol for their character or 
label their drawing instead of writing in the headings. 
Pupils working at greater depth: Could explain why they selected the god’s symbols. 

Lesson 3: How has Josiah Wedgwood influenced change beyond our local area? (Canals- trent 
and mersey) 
Objective: use secondary sources to understand the reasons for and the impact of the 
development of the local canal network and Josiah Wedgewood’s contribution. 
Disciplinary knowledge: cause and consequence 
Substantive concept: trade 
Vocabulary: operations, marketing, incentives, James Brindley, Duke of Bridgewater, Caldon 
Canal, industrial revolution 
Recap: 
Adaptive teaching 
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Pupils working at greater depth: Could investigate modern trading routes and 
compare them to Viking ones to understand the diversification of modern trade on 
a global scale. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: describing what the Vikings 
traded; identifying Viking trading routes; explaining whether the Vikings were 
traders or raiders and providing supporting evidence. 
Pupils working at greater depth indicated by: comparing Viking trading routes 
to modern trading routes; explaining how trade has diversified. 

Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining the Egyptian creation story; 
identifying the characteristics of important gods or goddesses; creating a realistic Egyptian 
god or goddess. 
Pupils working at greater depth indicated by: explaining the importance of Egyptian gods 
and goddesses; inferring the meaning behind symbols. 
 

Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 4:   What were the consequences of the Anglo-Saxon and Vikings' 
struggle for Britain? 
Objective:  To extract and interpret information from many sources to identify 
consequences of the Anglo Saxon and Viking struggle for Britain. 
Disciplinary knowledge: cause and consequence 
Substantive knowledge: invasion, settlement and migration 
Vocabulary: Cause, consequence, Danelaw, events, impact, paganism, sacred 
Recap: 
Adaptive teaching 
Pupils needing extra support: Should use the Activity: Comic Strip: support 
version, where pupils can fill in the consequences of three events. 
Pupils working at greater depth: Could compare the events and order them by 
their importance, explaining the reasons for their choices. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying important events in 
the Anglo-Saxon and Viking struggle for Britain; explaining the meaning of cause 
and consequence; suggesting the causes and consequences of events. 
Pupils working at greater depth indicated by: comparing and ordering crucial 
events by significance and explaining their reasoning. 
 

Lesson 4:    Why and how did the Egyptians build the pyramids? 
Objective: To evaluate the challenges of building an Egyptian pyramid. 
Disciplinary knowledge: cause and consequence 
Substantive knowledge: achievements and follies of mankind 
Vocabulary: casing stones, pharoah, foundations, limestone block, 
Pulley, pyramid, quarrying, ramp, vizier, 
Recap: 
Adaptive teaching 
Pupils needing extra support: Should use the Activity: Design proposal: support version, 
where they only need to consider three stages in the process of building a pyramid.  
Pupils working at greater depth: Could develop two solutions to overcome each challenge 
and evaluate which solution would be the best and why; could consider why the pyramids 
are one of ‘The Seven Wonders of the Ancient World’; could consider how the pyramid 
construction process would be similar or different today. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining why the pyramids were built; 
identifying the stages and challenges of building a pyramid; suggesting solutions to 
overcome each challenge. 
Pupils working at greater depth indicated by: explaining why the pyramids are one of 
‘The Seven Wonders of the Ancient World’; comparing the ancient Egyptian construction 
process to modern techniques. 
 

Lesson 4: What impact has Josiah Wedgwood had beyond our local area? (abolitionist- 
medallion) 
Objective: Use primary and secondary sources to understand Josiah Wedgwood’s involvement 
in the abolition of slave trade. 
Disciplinary knowledge: sources of evidence 
Substantive concept: Civilisation 
Vocabulary: abolition, trade, medallion, allyship, enslaved person, anti-slavery, symbol 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 5:  What was Viking life in Britain like? 
Objective:  explore artefacts to find out about Viking life; creating a conclusion for 
a historical enquiry. 
Disciplinary knowledge: historical interpretation 
Substantive knowledge: civilisation 
Vocabulary: Artefact, balanced viewpoint, conclusion, deduction, enquiry, one-
sided, supporting evidence 
Adaptive teaching 
Pupils needing extra support: Should focus on making observations and 
deductions about what the artefacts were used for (i.e. the first three questions on 
slide 2 of the Presentation: Were the Vikings raiders, traders or settlers?). 
Pupils working at greater depth: Could compare conclusions with each 
other identifying the bias and suggest the sources of evidence that could be used 
to create a balanced viewpoint. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: making observations and 
deductions about the Vikings using artefacts; using supporting evidence to write a 
conclusion for the enquiry question. 
Pupils working at greater depth indicated by: identifying the bias of 
conclusions; suggesting sources of evidence to create a balanced viewpoint. 
Visit: Magic Door 

Lesson 5:    How and why did the Egyptians mummify people? 
Objective:  To explain how and why the Egyptians mummified people. 
Disciplinary knowledge: cause and consequence 
Substantive knowledge: Beliefs 
Vocabulary: amulet, canopic jars, embalmer, immortal, linen, natron, preserve, resin, 
sarcophagus 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could use the Activity: Sequencing mummification cards to 
support the stages of mummifying the tomato. 
Pupils working at greater depth: consider what the complex mummification process tells 
us about the ancient Egyptians. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining the links between ancient 
Egyptian beliefs and mummification; describing the processes involved in mummification. 
Pupils working at greater depth indicated by: researching and comparing afterlife beliefs 
to other civilisations; identifying why not all Egyptians were mummified. 
 

Lesson 5: Is Josiah Wedgwood a significant historical figure? 
Objective:  Evaluate and conclude whether Josiah Wedgwood is a significant historical figure. 
Disciplinary knowledge: Historical significance 
Substantive concept: achievements and follies of mankind and trade 
Vocabulary: impact, local, national, global, influence(r)  
End of unit assessment 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
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End of unit assessment 

Lesson 6:  What did the ancient Egyptians believe? 
Objective:To evaluate significant ancient Egyptian beliefs. 
Substantive knowledge: Beliefs 
Disciplinary knowledge: Historical significance 
Vocabulary: criteria, historically significant 
Adaptive teaching 
Pupils needing extra support: Should use the Activity: Film planning: support version and 
select one Egyptian belief for their video. 
Pupils working at greater depth:.could evaluate videos for strengths and areas for 
development. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying and explaining significant 
aspects of ancient Egyptian beliefs. 
Pupils working at greater depth indicated by: evaluating videos for strengths and areas 
for development; identifying and explaining significant aspects of ancient Egyptian beliefs. 
 
End of unit assessment 
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Autumn 2 
N/C content: a study of an aspect or theme in British history that extends 
pupils’ chronological knowledge beyond 1066 
Industrial revolution- Was it a change for good? 

Spring 1 
N/C content: a study of an aspect or theme in British history that extends pupils’ 
chronological knowledge beyond 1066 
What was the impact of WW2 on British people? 

Summer 1 
N/C content: Ancient Greece – a study of Greek life and achievements and their influence 
on the western world 
How did the ancient Greeks contribute to the modern world? 

Lesson 1:    Who were the Victorians? 
Objective: Put the Victorian period into historical context using historical sources.  
Substantive concept: chronological awareness 
Disciplinary knowledge: Sources of evidence 
Vocabulary: period, chronology, Victorian, historical sources, evidence, deduce 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
Pre – unit assessment 

Lesson 1:    Why did Britain go to war in 1939? 
Objective: To understand the causes of World War 2. 
Substantive knowledge: chronological awareness 
Disciplinary knowledge:  cause and consequence 
Vocabulary: appeasement,  Treaty of Versailles, reparations,  
Neville Chamberlain, Adolf Hitler, allies, disarm, debt, unrest, prosperity 
Adaptive teaching 
Pupils needing extra support: Can create a timeline with nine key events and research 
the significance of three. 
Pupils working at greater depth: Can research the main causes of WW2 and decide 
which are due to the policy of appeasement; can explain which of the causes of WW2 was 
the most significant and why. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying the causes of WW2 and 
placing events on a timeline. 
Pupils working at greater depth indicated by: evaluating the significance of the different 
causes of WW2. 
Pre – unit assessment 

Lesson 1:    Who were the Greeks and when did they live? 
Objective: To understand where and when the ancient Greeks lived. 
Substantive knowledge:  chronological awareness 
Disciplinary knowledge: change and continuity 
Vocabulary: Greece, period, Mediterranean Sea, Aegean Sea, Ionian Sea, Minoan Civilisation, 
Mycenaean Period, Dark Ages, Archaic Period, Golden Period, Hellenistic Period 
Adaptive teaching 
Pupils needing extra support: can focus on adding the ancient Greek civilisations to the 
timeline; can have the timeline and scale drawn for them onto paper. 
Pupils working at greater depth: can create their own scale for the timeline and research 
additional important dates to add to the timeline, explaining their significance. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: describing the features of ancient Greece; 
identifying the key periods in ancient Greek civilisation; identifying what other periods were going 
on in the world at the same time as the ancient Greek civilisation. 
Pupils working at greater depth indicated by: creating an accurate scale for their timeline and 
researching additional important dates from other periods, explaining their significance. 
 
Pre – unit assessment 

Lesson 2:  Which famous inventions came from the Victorians? 
Objective:   To explain how new inventions changed people’s lives during the 
Victorian period. 
Substantive concept: achievements and follies of mankind 
Disciplinary knowledge: change and continuity 
Vocabulary: invention, impact, change, continuity, significant 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 
Recap: 

Lesson 2:  Who won the Battle of Britain? 
Objective:   To understand how the Battle of Britain was won. 
Substantive knowledge: Invasion, settlement and migration 
Disciplinary knowledge:  cause and consequence 
Vocabulary:RAF, Luftwaffe, Battle of Britain, Winston Churchill, sorties, Operation Sealion, 
bomb aimer, scramble 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can use a reduced number of questions for the interview; 
can base interview responses on the information taken from the BBC interviews. 
Pupils working at greater depth: Can use their interview recording to help describing the 
feelings and thoughts of a pilot in the Battle of Britain using the red hat. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying the different phases of the 
Battle of Britain and assessing the strengths of the RAF and Luftwaffe. 
Pupils working at greater depth indicated by: sorting the strengths of the RAF and 
Luftwaffe; identifying the possible feelings of RAF pilots and providing well -considered 
responses/questions during the interviews. 
 

Lesson 2:  What did the Greeks believe? 
Objective:   Using primary sources to understand the importance of the Greek Gods.  
Substantive knowledge:beliefs 
Disciplinary knowledge:  sources of evidence 
Vocabulary: Mount Olympus, Zeus, Hera, Aphrodite, Poseidon, Demeter, Athena, Apollo 
Recap: 
Adaptive teaching 
Pupils needing extra support: During the Activity: Greek god profile, can focus on drawing the 
Greek god and identifying their symbol. 
Pupils working at greater depth: Can research two gods, identifying similarities and 
differences 
Assessing progress and understanding 
Pupils with secure understanding indicated by: making inferences about Greek gods and 
researching them accurately to present their findings. 
Pupils working at greater depth indicated by: explaining the importance of gods to the 
ancient Greeks. 
 

Lesson 3:    What was the industrial revolution? 
Objective: To understand what the Industrial Revolution was and explain how 
Victorian Britain was changed. 
Substantive concept: trade 
Disciplinary knowledge: change and continuity 
Vocabulary: industrial, revolution, impact, change, continuity, significant, 
producing 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 
Recap: 

Lesson 3:    What do sources tell us about the Blitz? 
Objective: To make inferences about the Blitz using images. 
Substantive knowledge: civilisation (social and cultural) 
Disciplinary knowledge: sources of evidence 
Vocabulary: The Blitz, air raid shelter, Anderson shelter, blackout, RAF, Luftwaffe, 
propaganda 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can choose one photograph to focus on and use the 
Activity: Sentence starters (support). 
Pupils working at greater depth: 
explaining any observations and inferences – that could be used in a museum exhibition. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: accurately describing what they can see 
in a photograph and making some reasonable inferences and deductions. 

Lesson 3:    How was ancient Greece governed? 
Objective:  To identify similarities and differences between Athens and Sparta. 
Substantive knowledge: power 
Disciplinary knowledge: similarities and differences 
Vocabulary: democracy, oligarchy, location, city-state, government, Athens, Sparta, landlocked, 
assembly, lyre 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can compare Athens and Sparta using the Activity: Comparing 
Athens and Sparta (support). 
Pupils working at greater depth: Can compare the city-states of Athens, Sparta and Corinth 
which are all ruled in different ways and explain the advantage and disadvantages of each type 
of rule. 
Assessing progress and understanding 
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Pupils working at greater depth indicated by: making accurate inferences and 
deductions about each photograph; writing a description for each photograph which could 
be used in a museum exhibition. 
 

Pupils with secure understanding indicated by: identifying similarities and differences 
between Athens and Sparta and explaining which city-state they would live in and why. 
Pupils working at greater depth indicated by: identifying similarities and differences between 
the different systems governing city-states and explaining which city-state was best managed 
and why. 
 

Lesson 4:    How did the Victorians respond to the new railways? (Link back 
to Josiah Wedgewood and canals) 
Objective: To find out how the introduction of the railways changed travel and 
trade and explain different viewpoints about the new railways 
Substantive concept: Civilisation (social and cultural) 
Disciplinary knowledge: Historical interpretation. 
Vocabulary: interpretation, trade, viewpoint, experiences 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 
Recap: 

Lesson 4:    What was evacuation like for children? 
Objective:  To understand the emotions and experiences of children during the evacuation. 
Substantive knowledge: civilisation (social and cultural) 
Disciplinary knowledge: cause and consequence 
Vocabulary:  air raid, Anderson shelter, blackout, evacuation, evacuee, gas mask, host 
family, identity tag, propaganda ration book 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can select one image to make notes on and identify the 
thoughts, feelings and body language of the children.  
Pupils working at greater depth: Can compare freeze frames evaluating how the 
thoughts, feelings and body language of the evacuees vary. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: identifying the reasons for evacuation 
and recreating the feelings and thoughts of evacuees. 
Pupils working at greater depth indicated by: making observations and inferences about 
how children responded to evacuation and recreating the feelings and thoughts of 
evacuees. 
 

Lesson 4:    Did the ancient Greeks give us democracy? 
Objective:  To understand how Athenian democracy worked. 
Substantive knowledge: power 
Disciplinary knowledge: similarities and differences 
Vocabulary: democracy, direct democracy, representative democracy, constitutional monarchy, 
boule, assembly 
Recap: 
Adaptive teaching 
Pupils needing extra support: can research three arguments for their motion and use the word 
bank on Activity: Debate planning (support). 
Pupils working at greater depth: can compare direct democracy to representative democracy 
explaining the advantages and disadvantages of each. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: understanding the different types of 
democracy and explaining how Athenian democracy worked. 
Pupils working at greater depth indicated by: understanding the different types of 
democracy, explaining how Athenian democracy worked and comparing direct and 
representative democracy. 
 

Lesson 5:    What was life like for working Victorian children? 
Objective: To find out what life was like for working Victorian children. 
Substantive concept: Civilisation (social and cultural) 
Disciplinary knowledge: Similarities and differences 
Vocabulary: similarities, differences, mines, mills, employers, conditions 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 
Recap: 

Lesson 5: What was evacuation like for children? 
Objective:  To evaluate the accuracy and reliability of sources. 
Substantive knowledge: civilisation (social and cultural) 
Disciplinary knowledge: Sources of evidence 
Vocabulary: accuracy, audience, bias creator, evacuation, evacuee, host family, identity 
tag, propaganda, purpose 
Recap: 
Adaptive teaching 
Pupils needing extra support: Focus on how an evacuee would feel arriving in the 
countryside. 
Pupils working at greater depth: Can compare different ‘eyewitness’ accounts and explain 
how they give historians different information about evacuation. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: making inferences from a primary 
source and explain the use of propaganda. 
Pupils working at greater depth indicated by: evaluating the reliability of ‘eyewitness’ 
accounts by identifying different view points. 

Lesson 5:   How do Greek philosophers influence us today? 
Objective:  To understand the importance of the ancient Greek philosophers. 
Substantive knowledge: civilisation 
Disciplinary knowledge: historical significance 
Vocabulary:  philosophy, Socrates, Plato, Pythagoras, Aristotle, formula, Socratic method, 
ethics, logic 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can focus on researching Plato and his achievements. 

Pupils working at greater depth: Can explain the impact of Greek philosophers on modern 
Britain; could consider which of the philosophers they would most like to have been a pupil of and 

why. 

Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining what philosophy is and identifying 
the achievements of the ancient Greek philosophers. 
Pupils working at greater depth indicated by: identifying the achievements and explaining the 
impact of the ancient Greek philosophers on modern Britain. 
 

Lesson 6:  Industrial revolution- Was it a change for good? 
Objective: Consider the significance of the industrial revolution and evaluate and 
conclude if it was a change for good. 
Substantive concept: achievements and follies of mankind 
Disciplinary knowledge: Historical significance 
Vocabulary:  End of unit assessment 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 

Lesson 6:  What impact did WW2 have on women's lives? 
Objective: To identify the impact of WW2 on women’s lives. 
Substantive knowledge: civilisation (social and cultural) 
Disciplinary knowledge: change and continuity 
Vocabulary: Air Transport Auxiliary (ATA), Auxiliary Territorial Service (ATS), propaganda, 
Special Operations Executive (SOE), Women’s Auxiliary Air Force (WAAF), Women’s Land 
Army, Women’s Royal Naval Service (WRNS) 
Recap: 
Adaptive teaching 
Pupils needing extra support: Can use slides 1–3 of the Presentation: Women of WW2 to 
inform their poster or mind map; could be provided with a suitable webpage containing 
details of a significant figure or job role. 

Lesson 6:  What did the Greeks do for us? 
Objective:   To identify and explain the achievements of the ancient Greeks. 
Substantive knowledge: achievements and follies of mankind 
Disciplinary knowledge: change and continuinty 
Vocabulary: legacy, achievement,  impact, alphabetum 
End of unit assessment 
Adaptive teaching 

Pupils needing extra support: Can focus on one legacy and explain why it is important. 

Pupils working at greater depth: Can compare the two legacies and explain which one is 
more significant and why. 
Assessing progress and understanding 
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End of unit assessment 

Pupils working at greater depth: Could research the role propaganda played in 
encouraging women to sign-up; could research other women who played a key role during 
WW2; could research the larger impact women’s roles in WW2 had on Britain following 
WW2. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining why and how women’s roles 
changed during WW2, giving an example. 
Pupils working at greater depth indicated by: presenting detailed and accurate research 
on a significant figure or job role and considering the larger impact women’s roles in WW2 
had on Britain. 
Can be taken out in place of magic door. 

Pupils with secure understanding indicated by: : identifying the Greek letters that appear in 
the modern alphabet; identifying the ancient Greeks’ legacies explaining their impact. 
Pupils working at greater depth indicated by: identifying the ancient Greeks’ legacies and 
explaining their impact; selecting the most significant legacies and justifying their reasoning. 
 

 Lesson 7: Why did people migrate to Britain during and after World War 2? 
Objective: To explain why migrants come to Britain. 
Substantive knowledge: invasion, settlement and migration 
Disciplinary knowledge: Cause and consequence 
Vocabulary: African descent, black Caribbean, emigration, immigration, Jews, 
Kindertransport, labour supply, migrant, migration, refugee 
End of unit assessment 
Adaptive teaching 
Pupils needing extra support: Could use different colours to underline the reasons for 
people coming to Britain and the ways migrants helped the war effort or rebuilt Britain. 
Pupils working at greater depth: identify ‘push and pull factors’ during the Main event and 
then swap with a partner to complete the diamond nine activity during the Wrapping up. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: recognising the different groups who 
came to Britain pre-1066 and their reasons for coming; explaining  push and pull factors for 
coming to Britain; describing some of the experiences of migrants to Britain. 
Pupils working at greater depth indicated by: comparing reasons why migrants came to 
Britain; explaining the similarities and differences. 
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Spring 1 
 
How can we stand up to injustice? 
 

Summer 1 
N/C content: a study of an aspect or theme in British history that extends pupils’ 
chronological knowledge beyond 1066 
How has Leadership changed since the Tudors? 
 

Summer 2 
N/C: a non-European society that provides contrasts with British history – one study 
chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan 
civilization c. AD 900; Benin (West Africa) c. AD 900-1300. 
How does the Maya civilisation compare to the Anglo Saxon? 

Pre – unit assessment 
Lesson 1: Where do Nelson Mandela and Ghandi fit in the history timeline? 
Objective: To identify when and what Nelson Mandela and Ghandi did that made 
them significant historical figures. 
Substantive concept: power 
Disciplinary knowledge: change and continuity 
Vocabulary:  significant, ad, bc, circa  
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 1:    Fair ruler or tyrant? What was Henry VIII really like? 
Objective: to use different types of evidence to interpret the character of Henry VIII. 
Substantive knowledge: power 
Disciplinary knowledge: historical interpretation 
Vocabulary: Tudor,Battle of Bosworth, Henry VII, Elizabeth of York, Henry VIII, tyrant, fair, 
ruler, monarch, portrait, interpretation, primary source, bias 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support: Could use the Activity: Sources for Henry VIII (support) and 
analyse two portraits in detail using Activity: Investigating Henry VIII (support). 
Pupils working at greater depth: Could identify potential bias in each source and explain 
why the author of the source holds this bias. 
Assessing progress and understanding 

Pupils with secure understanding indicated by: extracting information about Henry VIII 
from sources and explaining their interpretation of Henry VIII using evidence from sources to 

justify this. 

Pupils working at greater depth indicated by: extracting information about Henry VIII 
from sources and explaining their interpretation of Henry VIII using evidence from sources to 
justify this. Identifying the bias of portraits and written evidence for Henry VIII and explaining 
the impact this has on sources. 
 

Lesson 1:    Who were the Maya and when did they live? 

• Objective: To recognise when and where the ancient Maya lived. 
Substantive knowledge: chronology 
Disciplinary knowledge: change and continuity 
Vocabulary: civilisation, Classic period, Contact and Spanish Conquest, Maya civilisation, Maya 
lowlands, natural barrier, Postclassic period, Preclassic period, tropical rainforest, Yucatan 
Peninsula 
Pre – unit assessment 
Adaptive teaching 
Pupils needing extra support: Could focus on adding just the Maya periods to the timeline; 

could have the timeline and scale drawn onto paper. 

Pupils working at greater depth: Could create their own smaller scale for the timeline; could 
add other concurrent world civilisations to the timeline; could research key dates to annotate the 
period bars. 
Assessing progress and understanding 

Pupils with secure understanding indicated by: describing the key physical features of the 
Maya civilisation; sequencing the key periods in the Maya civilisation; identifying periods that 

were happening in Britain at the same time. 

Pupils working at greater depth indicated by: identifying the effects of the Maya civilisation’s 
physical features; creating accurate and proportional bars on their timeline.   
 

Lesson 2:  Why did Nelson Mandela feel there was a need for change? 
Objective:  To understand the causes for Nelson Mandela’s actions. 
Substantive concept: power 
Disciplinary knowledge: cause and consequence 
Vocabulary: apartheid, discrimination, segregation, racism, injustice, African 
National Congress 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 2:  Why was Anne Boleyn killed? 
Objective:   To make deductions about Anne Boleyn from a range of primary and 
secondary sources. 
Substantive knowledge: power 
Disciplinary knowledge: sources of evidence 
Vocabulary: Anne Boleyn, historical investigation, interpretation, primary source 
Recap: 
Adaptive teaching 

Pupils needing extra support: Could use the Activity: Investigation (support), which 
focuses on why Anne was killed and how. 

Pupils working at greater depth: Could research further into the reasons for Henry’s 
decision to end his marriage to Anne to identify further reasons the clues do not refer to. 

Assessing progress and understanding 
Pupils with secure understanding indicated by: making deductions from sources about 
Anne Boleyn and interpreting historical sources. 
Pupils working at greater depth indicated by: making deductions from sources about 
Anne Boleyn, interpreting historical sources and supporting interpretations with evidence. 
 

Lesson 2: How did the Maya settle in the rainforest? 
Objective: evaluate the challenges of settling in the rainforest and offer solutions. 
Substantive knowledge:invasion, settlement and migration 
Disciplinary knowledge:  
Vocabulary: canopy layer, emergent layer, forest layer, rainforest, slash and burn, terrace 
farming, understory layer, vegetation 
Recap: 
Adaptive teaching 

Pupils needing extra support: Should select three of the challenges and research potential 
solutions; could have a pre-drawn table to help with recording. 

Pupils working at greater depth: Could compare the challenges the Maya faced to those 
faced by the Egyptians and Anglo-Saxons. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: naming the features of the rainforest and 
identifying how the Maya settled in the rainforest. 
Pupils working at greater depth indicated by: explaining and comparing the challenges faced 
by the Maya compared to those faced by the Egyptians and Anglo Saxons. 
 

Lesson 3: How did Nelson Mandela’s actions influence change? 
Objective:  To identify the impact of Nelson Madela’s actions  
Substantive concept: power 
Disciplinary knowledge: change and continuity 
Vocabulary: apartheid, discrimination, segregation, racism, injustice, African 
National Congress 
Recap: 
Adaptive teaching 

Lesson 3: Why did Henry VIII have so many wives? 
Objective:  To understand why Henry VIII had many wives. 
Substantive knowledge: power 
Disciplinary knowledge: sources of evidence 
Vocabulary: Catherine of Aragon, Anne Boleyn, Jane Seymour, Anne of Cleves, Katherine 
Howard, Katherine Parr, heir, source, evidence 
Recap: 
Adaptive teaching 

Lesson 3: What similarities and differences existed between the Maya and Anglo Saxon 
homes? 
Objective:  To compare and contrast Anglo-Saxon and Maya houses. 
 
Substantive knowledge: 
Disciplinary knowledge: similarities and difference 
Vocabulary:  clay daub ,limestone, nah, partitioning, structure, thatching, woven fabric 
Recap: 
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Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Pupils needing extra support: Could use Activity: Royal matchmaking (support) and focus 

on assessing Henry VIII’s wives against three essential requirements using a tick list. 

Pupils working at greater depth: Could identify how Henry’s potential wife could improve 
her chances of becoming his perfect partner. They could answer the question, ‘How could 
this candidate have improved her chances of becoming Henry’s ideal wife?’ 
Assessing progress and understanding 
Pupils with secure understanding indicated by: using sources to make deductions about 
Henry VIII’s wives and using evidence to support deductions. 
Pupils working at greater depth indicated by: using sources to make deductions about 
Henry VIII’s wives and using evidence to support deductions. Evaluating who was the best 
wife and giving reasons to support their judgement. 
 

Adaptive teaching 
Pupils needing extra support: Could circle the similarities and differences between Anglo-

Saxon and Maya houses on the images using different colours. Could use labelled features of 

the houses and place the labels in the correct places. 

Pupils working at greater depth: Could consider the climate of the two civilisations and how it 

influenced the types of houses built; could compare Anglo-Saxon and Maya houses to Egyptian 

houses. 

Assessing progress and understanding 
Pupils with secure understanding indicated by: recognising the key features of Maya 
houses; identifying the similarities and differences between Maya and Anglo-Saxon houses. 
Pupils working at greater depth indicated by: suggesting reasons why Maya and Anglo-
Saxon houses were different; explaining how the climate influenced the materials used for 
houses. 
 

Lesson 4: Why did Ghandi feel that there was a need for change? 
Objective:  To understand the causes for Ghandi’s actions. 
Substantive concept: 
Disciplinary knowledge: cause and consequence 
Vocabulary: discrimination, segregation, racism, injustice, independence, salt tax, 
non-violence 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 

Lesson 4: What was a Royal Progress? 
Objective:  To extract evidence from primary sources about the Royal Progresses of 
Elizabeth I. 
Substantive knowledge: power 
Disciplinary knowledge: sources of evidence 
Vocabulary: Royal Progress, primary source, secondary source, propaganda, image,  
Litter, evidence, historical deductions 
Recap: 
Adaptive teaching 
Pupils needing extra support: could use the Activity: Recording evidence (support), to 
investigate Elizabeth’s reception in the city. Should record four key pieces of evidence and 
explain what the evidence tells them 
Pupils working at greater depth: Should use the Activity: Recording evidence (extension) 
and consider the sounds and smells that might have been experienced. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: : identifying primary sources; highlighting 

evidence in a source and making historical deductions from evidence. 

Pupils working at greater depth indicated by: highlighting evidence in a source, making 
historical deductions from evidence and suggesting the gaps in evidence in historical 
sources; meeting the further success criteria: I can identify gaps in historical sources. 
 

Lesson 4: What did the Maya believe?  
• . To explain the importance of Maya gods and goddesses. 
Substantive knowledge:  
Disciplinary knowledge:  historical significance 
Vocabulary: ceiba tree, Chaac, Creation story. Deity, Itzamna, K’awiil, Kinich Ahau, Kukulkan, 
Monotheism, Polytheism 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could use the information within the presentation  rather than 

internet research. Suggest recording three facts for their chosen god or goddess. 

Pupils working at greater depth: Could explain the similarities and differences between Anglo-
Saxon and Maya beliefs. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining the Maya creation story; 
identifying the characteristics of important gods or goddesses. 
Pupils working at greater depth indicated by: explaining the similarities and differences 
between Anglo-Saxon and Maya beliefs. 
 

Lesson 5 : How did Ghandi’s actions influence change? 
Objective:  To identify the impact of Ghandi’s actions  
Substantive concept: power 
Disciplinary knowledge: change and continuity 
Vocabulary: discrimination, segregation, racism, injustice, independence, salt tax, 
non-violence 
Recap: 
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  

Lesson 5 :What was a Royal Progress like? 
Objective:  To reconstruct a Royal Progress using a range of primary sources. 
Substantive knowledge: power 
Disciplinary knowledge:  historical interpretation 
Vocabulary: reliability, audience, purpose, accuracy, creator, interpretation, reconstruction 
Recap: 
Adaptive teaching 

Pupils needing extra support: Could focus on the appearance of Worcester, recreating 
Elizabeth’s entrance into the city and her reception by the council using the Activity: 

Elizabeth visits Worcester (support), which provides sentence starters for the children. 

Lesson 5:  What do archaeological remain tell us about Maya cities? 
Objective: to make deductions about cities from archaeological evidence. 
Substantive knowledge:  
Disciplinary knowledge:  sources of evidence 
Vocabulary: Anglo-Saxon chronicle, ball court, charters, city-state, grand plaza, hieroglyphics, 
observatory tower, resevoir, Sacbe, stela  
Recap 
Adaptive teaching 

Pupils needing extra support: Should make deductions about one image; could be provided 
with a key with pre-drawn symbols to add to their map. 
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Pupils working at greater depth indicated by: 
 

Pupils working at greater depth: Could focus on recreating the precise details from the 
Progression using the sources from the Activity: Elizabeth visits Worcester. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: selecting the relevant evidence required 
from sources and recreating Elizabeth’s entrance into Worcester. 
Pupils working at greater depth indicated by: selecting the relevant evidence required 
from sources, recreating Elizabeth’s entrance into Worcester and assessing the reliability of 
sources. 
 

Pupils working at greater depth: Could compare and contrast the role of Anglo-Saxon 

churches, Maya temples and Egyptian pyramids, noting their similarities and differences. 

Assessing progress and understanding 
Pupils with secure understanding indicated by: making deductions about cities; naming the 
features of Maya cities; creating a plan of a Maya city including the main features. 
Pupils working at greater depth indicated by: explaining the similarities and differences 
between different religious buidlings. 
 

Lesson 6: What can we learn from Ghandi and Mandela about how to stand up to 
injustice? 
Objective:To evaluate the significance of Mandela and Ghandi. 
Substantive concept: power 
Disciplinary knowledge: historical significance 
Vocabulary: resilience, independence, injustice, compassion, apartheid, salt tax  
Adaptive teaching 
Pupils needing extra support:  
Pupils working at greater depth: 
Assessing progress and understanding 
Pupils with secure understanding indicated by:  
Pupils working at greater depth indicated by: 
 
End of unit assessment 

Lesson 6:    What can inventories tell us about life in Tudor times? 
Objective:   To make deductions about the people in Tudor England using inventories. 
Substantive knowledge: civilisation 
Disciplinary knowledge: sources of evidence 
Vocabulary: will, inventory, prediction, valuation, £ s d (pounds, shillings, pence), merchant 
Recap: 
Adaptive teaching 
Pupils needing extra support: Could investigate one inventory focusing on three key 

criteria using Activity: Using Tudor inventories (support). 

Pupils working at greater depth: Could compare Tudor kitchens and bedrooms to modern 
kitchens and bedrooms. 

Assessing progress and understanding 

Pupils with secure understanding indicated by: making deductions using inventories and 
making judgements as to whether a person was rich or poor. 
Pupils working at greater depth indicated by: making deductions using inventories, 
making judgements as to whether a person was rich or poor and using evidence to support 
this. 
 
 

Lesson 6: The decline of the Maya cities: man-made or natural disaster? 
Objective:  To evaluate the reasons for the decline of the Maya cities. 
Substantive knowledge:power 
Disciplinary knowledge: cause and consequence 
Vocabulary: abandon, conflict, decline, deforestation, drought, exacerbate, overpopulation, 
scarce 
Adaptive teaching 

Pupils needing extra support: Could use Activity: Evaluating theories which provides a word 

bank to support the activity. Could be given selected internet sites to use to support their 

research. 

Pupils working at greater depth: Could compare the decline of the Maya cities to the decline 
of other cities taking note of the similarities and differences. Could consider which theory was 
the most likely and explain what evidence supports their reasoning. 
 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining the reasons for the decline of the 
Maya cities; evaluating the reasons for the decline of the Maya cities; identifying similarities and 
differences between the Maya civilisation and the Anglo-Saxons. 
Pupils working at greater depth indicated by: comparing the decline of the Maya to other 
civilisations; taking note of similarities and differences. 
 
End of unit assessment 

 Lesson 7:  What can inventories tell us about life in Tudor times? 
Objective:   To create a realistic inventory for a person living in Tudor times. 
Substantive knowledge: civilisation 
Disciplinary knowledge: sources of evidence 
Vocabulary: Pewter, John Blanke, Cattelena of Almondsbury, free, enslaved, tournament 
End of unit assessment 
Adaptive teaching 
Pupils needing extra support: Should complete a list of ten items they think would be 

found in the inventory of John Blanke using the Activity: John Blanke’s inventory (support). 

Pupils working at greater depth: Should use the Activity: John Blanke’s inventory 
(extended) and need to explain why they have suggested the choice of items. 
Assessing progress and understanding 
Pupils with secure understanding indicated by: explaining how inventories are useful to 
historians and creating a realistic inventory 
Pupils working at greater depth indicated by: explaining how inventories are useful to 
historians, creating a realistic inventory and explaining why items were included in an 
inventory. 
 

 

 


